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current understanding/performance and the set goals 
of the assignment.

• Focus on past research
• Form of feedback
• Type of feedback
• Effectiveness of feedback
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teachers’ feedback is shaped by a 
desire to see students write in 
disciplinary approved ways, yet only 
infrequently supports students towards 
this goal.” (Hyland, 2013, p. 240)

3



Te
ac

he
r F

ee
db

ac
k “Overall, the findings show that faculty 

teachers’ feedback is shaped by a 
desire to see students write in 
disciplinary approved ways, yet only 
infrequently supports students towards 
this goal.” (Hyland, 2013, p. 240)

“Content analysis of feedback samples and 
student responses uncovered four main 
themes of feedback considered unhelpful to 
improve learning: comments which were too 
general or vague, lacked guidance, focused on 
the negative, or were unrelated to assessment 
criteria.” (Weaver, 2006, p. 379)
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e • Teacher-student engagement

• To improve student response to feedback (Orsmond et al. 
2013)

• To work towards sustainable feedback (Mutch et al., 2018)

• Research gap
• Little focus on how both teachers and students in the same 

educational setting view the current state of feedback 
practice.
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e • What is the extent of match between teacher and 
student perspectives about teacher feedback and 
feedback practice?
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gy • Public university in Singapore

• Language Centre

• Focus-group discussions

• Participants
• Nine teachers from the Centre

• Taught for at least 8 years at the university level

• Eight undergraduates (arts, social sciences)
• Recently completed one research-writing course offered by the 

Centre
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• Three samples of written feedback on student essays

• Student essays were a critique of the introduction section of 
a research article 
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gy • Focus-group discussion questions

• Purpose 
• Expectations of feedback
• Focus (content, structure, and language)

• Content analysis performed using NVivo10 (version 10). 
• Collectively analyzed and coded by the research team

• Recurring themes across both sets of data
• Purpose of feedback
• Clarity of feedback
• Specific areas of feedback (e.g., language, rhetorical 

structure)
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• Grade justification
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• Grade justification

“My teaching philosophy is, I think, you know, students need 
to be independent, especially since they are in university. I like 
students who are resourceful. They go and find out things for 
themselves; they don’t expect me to tell them everything. So 
even when I give them feedback, I don’t tell them everything 
in detail, because I like them to reflect, and I like them to 
actually come back to ask me—you know, what do you mean 
by this, how do you think I can improve?” (Teresa)
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• Grade justification

“Sometimes when you read the feedback, you’re like, hey this 
makes sense—I shouldn’t have made that error, but hey, I 
made that error […] And hopefully I won’t make the same 
error again. And there are other kinds of feedback, where you 
just didn’t know that those kinds of error existed. You’re like, 
huh, interesting. So in that case, I would probably talk to the 
tutor, and try to understand it better, …” (Samuel)
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• Grade justification

“So the feedback can sound very harsh or it can sound very 
good, but once you see the grade, then you can contextualize 
that and say, okay, you know, my grade’s an A–, but the 
feedback is harsh, so she’s putting in the sense that okay, you 
could have gotten an A, but you failed to do this.” (Steven)
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• Grade justification

“I have changed the way I give feedback, because you know, 
the students, they are so concerned about the grades. So I 
have learned from my colleagues, and from my own 
experience, to write more and more comments […] to justify 
the grade that we give them.” (Tammy)

“For example, for a B– grade, I’ll definitely put more 
comments. And definitely, I’ll underline more language errors 
…” (Titus)
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“I don’t do this, but I would 
like to do it … and I wish I 
could do it.” (Tom)

“It’s very time-consuming.”
(Tammy)
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“I really don’t like it when 
they just circle something 
and put a question mark on 
top […] Okay, it’s wrong, but 
why is it wrong?” (Sophia)
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as • Teacher feedback tended to focus on the nature of the 
course.

• Diverse needs of students
• Proficient students needed only broad statements (Steven)

• Others needed specific guidance
• Grammar (Seth, Samuel)
• Argumentation (Sheldon)
• Development of ideas (Susan, Sharon)
• Exemplars of good writing (Samuel)
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Co
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sio

n • Feedback should help students to be reflective and 
independent learners.

• Risk of feedback being grade-centric

• Students did not always receive feedback that was 
sufficiently informative or met their varied needs.
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Self-improvement
Grade justification

Course
requirements

Diverse
concerns/needs

Purpose of feedback

Clarity of feedback &
areas of feedback

Teachers
Students

Legend
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s • Focus on the process, not the product.
• Draft-final mode of assessment

• Responsive feedback
• Interactive cover sheet for students to indicate the areas 

their teachers’ feedback should focus on (Bloxham & 
Campbell, 2010)
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I think the strengths of my essay are:
…………………………………………………………………………………….

I think the weak points of my essay are:
…………………………………………………………………………………….

What I would like your feedback on / your help with is:
Argumentation
Arrangement of ideas
Grammar
Etc.



Self-improvement
Grade justification

Course
requirements

Diverse
concerns/needs

Purpose of feedback

Clarity of feedback &
areas of feedback

Teachers
Students

Legend

• Revising 
mode of 
assessment

• Providing 
responsive 
and timely 
feedback

25



Re
fe

re
nc

es
• Bloxham, S., & Campbell, L. (2010). Generating dialogue in assessment 

feedback: Exploring the use of interactive cover sheets. Assessment & 
Evaluation in Higher Education, 35(3):291–300.

• Hyland, K. (2013). Faculty feedback: Perceptions and practices in L2 
disciplinary writing. Journal of Second Language Writing, 22, 240–53.

• Lee, I. (2009). Ten mismatches between teachers’ beliefs and written 
feedback practice. ELT Journal, 63(1), 13–22.

• Orsmond, P., Merry, S., & Reiling, K. (2002). The use of formative 
feedback when using student derived marking criteria in peer and self-
assessment. Assessment & Evaluation in Higher Education, 27(4), 309–
323.

• Mutch, A., Young, C., Davey, T., & Fitzgerald, L. (2018). A Journey Towards 
Sustainable Feedback. Assessment & Evaluation in Higher Education, 
43(2), 248–259.

• Weaver, M. R. (2006). Do students value feedback? Student perceptions 
of tutors’ written responses. Assessment & Evaluation in Higher 
Education, 31(3), 379–394.

26


	Teacher feedback and feedback practice: The views of teachers and students
	Teacher Feedback
	Teacher Feedback
	Teacher Feedback
	Teacher Feedback
	Feedback as Dialogue
	Research Objective
	Methodology
	Methodology
	Methodology
	Methodology
	Results | Purpose
	Results | Purpose
	Results | Purpose
	Results | Purpose
	Results | Purpose
	Results | Clarity
	Results | Clarity
	Results | Clarity
	Results | Areas
	Conclusion
	Slide Number 22
	Proposals
	Proposals
	Slide Number 25
	References

